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Introduction

The words ‘decolonization’ and ‘re-indigenization’ have been gaining traction in discussions of educational reform in New Zealand. Since the 1980s, New Zealand has been experiencing a nation-wide cultural awakening, and coming to terms with its history of settler colonialism and subjugation of the indigenous Māori population. The Treaty of Waitangi and biculturalism emerged as new markers of national identity in New Zealand (Barnett, 2018, p. 15). Since then, public schools and libraries have been grappling with the questions: how do we right past wrongs? How do we address structural inequities which have resulted in consistently lower quality standards of living, education, and access to information for Māori? What does it mean to decolonize education, and what is the school library’s role?

This paper does not attempt to provide an answer to such complex issues, but rather to start a discussion of ways in which information and library practitioners can best serve indigenous and native populations. It is hoped that by acknowledging libraries’ historical roles in erasure of indigenous cultures and devaluation of indigenous systems of knowledge, we can move forward with a critically conscious, culturally sustaining paradigm where indigenous authority, advocacy, and power is present and embedded in information and learning spaces. 

A brief description of colonial development, the Treaty of Waitangi, and present-day conditions for Māori peoples will be followed by a closer examination of the terms ‘decolonization,’ and ‘re-indigenization’ within the context of bicultural New Zealand and specifically Manurewa High School (MHS) in South Auckland. The curricular reform undertaken by MHS will also be discussed. Interwoven throughout is a discussion of Māori library and information services, how it applies to MHS library, and how we can do better as librarians serving indigenous and native youth. 

Historical Background

Present-day social issues plaguing Māori and indigenous communities in settler colonialist states such as Australia and Canada, including high rates of poverty and low levels of educational achievements compared to the white majority, can be attributed largely to attitudes ranging from ignorance to dismissiveness of the effects of colonialism, and the prevalence of such attitudes in the shaping of public institutions including schools and libraries. It is necessary to begin our discussion with a brief historical background of colonization in New Zealand. 

Māori colonized Aotearoa from East Polynesia around 1300 A.D. Māori persons usually identify themselves by tribe, and the term Māori (meaning ‘normal’) was adopted after their contact with British settlers in 18th and 19th centuries (Lilley, 2019, p.15). By 1840, due to the growing number of white settlers, the need for a peaceful settlement arose and the Treaty of Waitangi was signed. While the Treaty established British rule over Aotearoa, Māori were guaranteed control of their lands and fisheries (Barnett, 2018, p. 15). However, as the number of settlers increased, their need for land grew. Moana Jackson (2020) noted that:

The establishment of a settler government, the land wars, resulting land confiscations, introduced diseases, and a court system to deal with the transfer of Māori resources – as well as the halving of the Māori population by the early 1900s – all contributed to the demise of Māori control. (pp. 26)

Te reo Māori as a language of instruction was banned (Barnett, 2018, p.15).[footnoteRef:1] It is important to note that historically, as in other settler colonialist states, school and academic libraries in general participated in the oppression of indigenous peoples by aligning themselves with the educational systems (Edwards, 2019, p.2). Disenfranchisement, internal displacement, and dispossession of Māori lands continued in violation of the Treaty. “By the 1970s a previously flourishing, multi-dimensional Māori society existed only as hollowed-out remnants in rural pockets, often in impoverished communities” (Jackson, 2020, p.31). It is only as recently as the 1980s that the Waitangi Tribunal recognized how treasures of Māori people, including Māori language, had been severely harmed by the Crown’s actions (Barnett, 2018, p.16). The ramifications are severe and ongoing. Māori make up 15% of the population in New Zealand, yet they make up 52.7% of the prison population (Harawira, 2021). Māori’s educational achievements are lower than their Pākehā (white) counterparts, they receive worse healthcare, and social mobility is less likely (Ross, 2020, p. 32).  [1:  According to several Māori colleagues, as school children, they were subjected to corporal punishment for speaking te reo within school bounds, and one deputy principal’s relative was arrested for answering her work phone with ‘kia ora’ instead of ‘hello’ (personal communication, June 14, 2021). ] 


Education activist Maxine Hemi likened precolonial Māori society to a whare[footnoteRef:2] held up by their strong and unique culture, laws, language, systems of learning, and genealogy (personal communication, June 14, 2021).  [2:  A Māori hut or house ] 

[image: An image of a traditional Maori house. The roof represents the concept of sovereignty. The base is family and tribal units. All of this is held by the pillars of culture, law, language, systems of learning, and genealogy. ] 
Figure 1 Hemi's whare model
These pillars that were holding up the whare were toppled by the events including the land confiscations and devaluation of indigenous language and culture. Passing, or erasure of oneself to assimilate into the majority, becomes a tool for survival. The process of colonization has sought to replace the whare with another house, and Māori have been engaged in a constant battle to assume control over their own lives and destinies (Jackson, 2020, p. 21). How do native persons then reconstruct their identities from the ruins?   

[image: The Maori house seen previously is disintegrating, due to the collapse of the pillars. This represents the loss of Maori sovereingty due to the destruction of their traditional laws, language, educational systems, and knowledge of their genealogy. ]
Figure 2 According to Hemi’s model, due to colonization, the whare's foundation fails and the house collapses. 

Colonialism is not an abstract thing of the past, and it is not something indigenous communities should just get over. Colonialism is a brutal, ongoing process and acknowledging our shameful past is essential. It is also only the first step, and it leads us to the second part of the discussion, which is:

What would decolonization and reindigenization look like?

Firstly, what do we mean by ‘decolonization’? Is it where the colony gets up and leaves? Such a solution is impossible in the case of New Zealand, where Pākehā identity is as much a part of Aotearoa as Māori identity (Mercier, 2020, p.50). Cohabitation is a fact of life; the question is what shape it should take. With the re-emergence of the Treaty of Waitangi as a foundational document in the 1980s came the notion of biculturalism as a framework to imagine what decolonization and re-indigenization would look like. This influenced all sectors including libraries and information institutions. Most Māori were not even aware of the services available to them, and initiatives were undertaken including “bicultural policy development, Māori staff recruitment, Māori specialist positions, tailored Māori services, bilingual signs, staff bicultural training, Māori language training, research, Māori collection development, and the development of Māori access tools” (Barnett, 2018, p.18). However, even with all these changes and initiatives, many gaps identified in 1960s onwards remain current. 

Care should be taken to avoid tokenism disguised as systemic change, or ‘new old’ colonisation. Mercier warned that, without centering indigenous voices and perspectives, indigenization measures would resemble putting up new wallpaper on the same old walls (2020, p.70). It is not enough to hire Māori staff or purchase more books in te reo Māori or change the library’s name from the Alex Maich Library and Information Centre to Whare Pukapuka. Partnerships with iwi and hapū, integration of Māori values and concepts throughout the organisation (not just cultural markers), providing ongoing professional learning opportunities for staff to actively engage with their Māori users – these are all essential prerequisites for bicultural libraries (Barnett, 2018, p.19). As public health specialist Dr. E. Curtis noted, her culture was never the problem, and therefore is not the solution to Māori service inequities:

Cultural safety — rather than cultural competence — provides a mechanism to begin the important work of critical consciousness where healthcare professionals and their organisations examine themselves as being part of the problem… cultural safety explicitly acknowledges and re-aligns “power”.
After all, the power to order necessary investigations in a timely manner lies with the healthcare professional making the right assessment, and the healthcare organisation funding the right mix of services that can respond to Māori health need appropriately (Curtis, 2020).

Acknowledging where power and privilege lie is key to addressing structural inequities. Indigenous models rooted in traditional knowledge allow for the examination of power structures through a critical lens. In the wise words of Audre Lorde, the master’s tools were designed for the express purpose of upholding the master’s house and are a terrible choice of tools if the goal is liberation. As Indigenous scholars Waziyatawin Angela Wilson and Michael Yellow Bird stated:

We are not advocating the immediate taking up of arms or the organization of an Indigenous militia. Instead, we are advocating peaceful, intelligent, and courageous challenges to the existing institutions of colonialism as well as questioning our own complicity … But make no mistake: Decolonization ultimately requires the overturning of the colonial structure. It is not about tweaking the existing colonial system to make it more Indigenous-friendly or less oppressive. The existing system is fundamentally and irreparably flawed (as cited in Mercier et al, 2020, p.51). 

If decolonization is the process of freeing oneself from dominant colonial narratives and the structures they impose, re-indigenization may include restoring indigenous ways and knowledges. It is taking decolonization a step further by centering indigenous ideas and activism. It is valuing indigenous perspectives, which have historically been denigrated as ‘backwards’ and ‘uncivilized.’ Imperialism and colonialism disconnected colonized peoples from themselves, their land, histories, languages, and even their worldviews (Smith, 2012, p.29). Re-indigenization allows people to rediscover and rebuild these lost connections. That is the basis of Manurewa High School’s strategic vision and curriculum. 

Manurewa High School, the School Library, and Kaupapa Māori

Manurewa High School is the largest multicultural school in New Zealand, serving over 50 ethnicities. While the majority of its 2108 students are Pasifika, 26% identify as Māori (Education Review Office, 2018). MHS is located in Manurewa in southern Auckland, and is classified as a Decile 1B school.[footnoteRef:3] MHS serves the Waikato-Tainui iwi (tribe). Tribe members were extensively consulted on what educational success means to them, and they collaborated on the Tainui education plan, “Ko te Mana Maatauranga,” which articulates their tribal aspirations of cultural, social, and economic advancement (Waikato Tainui, 2015).[footnoteRef:4] Based on the Tainui Education Plan, MHS developed an educational framework titled Te Ara O Tawhaki, or The Way of Tawhaki. According to Tainui-Waikato legend, Tawhaki is the ancestor who climbed the aka vine to heaven and returned with three baskets of knowledge. Drawing inspiration from Maxine Hemi’s whare model, Te Ara O Tawhaki is depicted as a whare with the different structural components representing the framework’s conceptual building blocks. The foundation is hauora (well-being) and kawa (standards and protocols); the aka vines (as opposed to pillars) symbolizing the learner’s ascent towards the apex of the whare: to be happy, confident, and proud, to achieve tino rangatiratanga (self-determination) (Manurewa High School, 2021).  [3:  According to the Ministry of Education, the lower a school’s decile, the higher proportion of students come low socio-economic or poorer communities. ]  [4:  For more details on the plan, see: https://tinyurl.com/56t9cruv
] 


[image: Graphical representation of the school's charter as a Maori house. The different sections or structural components like the foundation, pillars, and roof, each represent the ideologies, systems and processes applied within the school's context. 
]
Figure 3 The school's charter as a whare
In a decolonised setting, a teacher is aware of Māori aspirations, validates their indigenous students’ worldview, and perhaps most crucially, recognises traditional teaching practices as colonial (i.e. students as blank slates, the teacher as the de facto expert). In such a setting, a teacher must continually question what whiteness means, and how our structures embody and reinforce white supremacy. In a re-indigenized setting, the teacher goes further to enable indigenous learners to achieve self-determination, by enacting the principles of the Treaty of Waitangi and biculturalism and disrupting colonial practice (Manurewa High School, 2021). The library must rethink its traditional role within the larger context of the school’s mission. How does the library fit into the overall scheme? We serve historically disadvantaged and neglected youth. It is essential to incorporate Māori worldviews into our everyday practices, to make kaupapa Māori business-as-usual.

Kaupapa Māori can be defined as “a way of thinking, viewing, knowing, understanding and behaving that is specific to Māori culture, context and circumstance.” (Gardiner and Parata, 2007, p.8). Validating our Māori students’ culture in the library has countless benefits, from making them feel seen, to instilling a love for learning. How do we integrate kaupapa Māori to make it a normal and routine part of the library, as mundane as shelving or issuing? The library profession needs to take a more proactive approach to serve indigenous interests’ and information needs. For example, Lilley noted that a knowledge of tikanga Māori (Māori cultural knowledge) and fluency in te reo Māori were just as, if not more, valuable in meeting the needs of Māori clients than traditional library qualifications (2019, p.16). Part of the library’s mission is to assist the school’s overall mission, to engage Māori students in learning and improve levels of educational achievements. The National Education Goal 9 is the: “Increased participation and success by Māori through the advancement of Māori education initiatives, including education in Te Reo Māori, consistent with the principles of the Treaty of Waitangi.” 
National Administration Guideline 1(v) requires of Boards, through their principals and teachers, to consult with the school’s Māori community and to be transparent about the school’s policies and plans for improving Māori students’ achievements (Gardiner and Parata, 2007). 

Serving Indigenous Library Users

Part of what MHS collectively acknowledges as an essential component of their decolonization and re-indigenization strategy is “Te Ira Tangata: Teacher is responsible for being critically aware of themselves, their world and the impact of these on their student’s world” (Manurewa High School, 2021). As a librarian who is a person of color and who isn’t a Māori, I had to ask myself some difficult questions about my suitability to serve our tangata whenua (people of the land). As an outsider, a first-generation immigrant of Middle Eastern origin who is unfamiliar with Māori customs or language, but whose life experiences were undoubtedly shaped by forces of colonialism and imperialism, was I in a position to best serve our Māori students? Additionally, our Māori students are not a monolith or a homogenous group – how can we offer services that are cognizant of individual differences but still meet the broader needs of the community? 

It is important as librarians to keep asking ourselves these questions and more. Intricate knowledge of the indigenous communities we serve is crucial to building meaningful relationships and providing reference service. Josephides (2018) recounted an incident where she, a native Hawaiian librarian, was invited to the Miwok Indians Library in California to provide feedback on its collection and services. She identified gaps in the collection and offered to help the librarian develop the Native Hawaiian collection, but never heard back, a huge red flag. She stressed the importance of honesty and trust when working in an indigenous setting:
	
Practitioners should know that indigenous peoples celebrate those individuals who follow through with promises because they have faced generations of broken promises from the western man and institutions. Trust is a key element to earn when choosing to work in an indigenous community due to the historical relations between the colonizing governments and the indigenous communities (p.19).

Josephides echoes Maori writer Patricia Grace’s sentiments of being historically let down by white institutions. In a talk titled ‘Books are Dangerous,’ Grace listed four reasons “why books were dangerous to indigenous readers:

1- They do not reinforce our values, customs, culture, and identity 
2- When they tell us only about others, they are saying that we do not exist
3- They may be writing about us but are writing things which are untrue
4- They are writing about us but saying negative and insensitive things which tell us that we are not good” (as cited in Smith, 2012, p.36). 

To build a collection that is culturally responsive, safe, and sustainable, we must keep our users’ needs at the forefront. Every teenager that walks into the school library is an expert consultant, and we should continually solicit their feedback on the collection and space. It is also necessary to identify Māori subject experts, including teachers, who can advise on what texts to acquire and which to avoid. Some items purport to have been written from a Māori perspective but are revealed upon closer examination to have been authored by non-Māori persons making false ancestry claims (Lilley, 2019, p. 17). Another issue is the scarceness of both fiction and nonfiction published materials in te reo Māori. Most are geared towards small children. This is unlikely to change, since te reo Māori is only spoken by a relatively small number of people and only in New Zealand, so the market is small (p.17). However, demand is increasing, and to best serve our indigenous and native communities, non-Māori librarians will have to develop their kaupapa Māori knowledge. Part of that is acknowledging the limitations of basing our students’ learning and rating their achievements on conventional reading and writing alone. “If our interest in the literacy of our teens is solely based on test scores or reading levels, we are failing them” (Stivers, 2016, p.13). For instance, Plockey and Ahamed remind us that knowledge is not only found in books; indigenous communities have a limitless reserve of knowledge that traditional libraries have failed thus far to tap (2016, para.3). 

In addition to valuing and centering traditional indigenous forms of knowledge and learning, applying indigenous models to existing gaps in services, and building a responsive collection, the school library should observe and learn from other public libraries serving indigenous teenagers. Not far from Manurewa High School are two libraries: Mangere East and Tupu Youth Libraries. Mohammed and Misilei (2012, p.60) attributed their libraries’ success to four principles:
1- Relationship building with youth
2- Knowing what youth want
3- Relationships with the community
4- Staff engagement

This means validating and appreciating the knowledge, skills, culture, and value our youth bring to the library. They are not troubled or broken kids waiting for someone to save them; they are creative, dynamic, vibrant, and brimming with possibilities. Our job is to create an atmosphere to help them realise that potential. 

Conclusion

Decolonizing the library begins with critical self-appraisal, of ourselves as practitioners, and of the library: its collection, services, and architecture. Are we part of the problem, and what can we do to be a part of the solution? Re-indigenising the library requires less talking and more listening. We need to listen to indigenous voices and take our cues from them. If we speak, it should only be to reinforce indigenous voices and not to talk over them.  

Bibliography

Barnett, J. (2018). Te Tiriti o Waitangi and Māori in New Zealand Libraries. In L. Stone, Informing New Zealand: He puna whakamōhio Aotearoa (pp. 15-25). Lower Hutt: Open Polytechnic.

Curtis, E. (2020, March 8). I love my culture, but it’s not the answer to Māori health inequities. Retrieved September 2021, from E-Tangata: https://e-tangata.co.nz/comment-and-analysis/i-love-my-culture-but-its-not-the-answer-to-maori-health-inequities/

Education Review Office. (2018). Manurewa High School. Auckland: Education Review Office.

Edwards, A. (2019). Unsettling the Future by Uncovering the Past: Decolonizing Academic Libraries and Librarianship. Partnership: The Canadian Journal of Library & Information Practice & Research, 14(1), 1-12.

Elkington, B., Jackson, M., Kiddle, R., Mercier, O. R., Ross, M., Smeaton, J., & Thomas, A. (2020). Imagining Decolonisation. Wellington: Bridget Williams Books Ltd.

Gardiner and Parata. (2007). He Aratohu Integrating Kaupapa Mäori into Mainstream Secondary School Teaching and Learning Programmes.
 
Harawira, T. (2021, May 11). Māori youth key to ending high Māori prison population rates. Retrieved September 2021, from Stuff.co.nz: https://www.stuff.co.nz/national/crime/300304290/mori-youth-key-to-ending-high-mori-prison-population-rates

Josephides, A. K. (2018). How Practitioners Serve Indigenous and Native Libraries. Young Adult Library Services, 18-22.

Lilley, S. (2019). Developing Māori Collections. Collection & Curation, 38(1), 15-18.

Lilley, S. (2018). Interdisciplinarity and Indigenous Studies: A Māori Perspective. Journal of the Australian Library & Information Association, 67(3), 246-255.

Manurewa High School. (2021, March 5). Reporting Documents - Charters. Retrieved from Manurewa High School : https://manurewa.ibcdn.nz/media/2021_03_05_manurewa-high-school-2021-charter.pdf

Manurewa High School. (2021). Te Ara o Tino Rangatiratanga draft 2 green. Internal MHS report: unpublished.

Mohamed, T., & Misilei, R. (2012). South Auckland Libraries - Connecting with Southside Youth. LIANZA Conference 2012, (pp. 57-66). Palmerston North.

Plockey, F. D.-D., & Alaa-Bany Ahamed, B. (2016). Decolonizing Our Library System: The Living Librarians (Baansi) of Dagbon, Northern Ghana. Library Philosophy & Practice, 1-22.

Smith, L. T. (2012). Decolonizing Methodologies: Research and Indigenous Peoples. Dunedin: Otago University Press.

Stivers, J. (2017). The Critical Piece: Building Relationships with Teens of Color and Native Youth. Young Adult Library Services, 15(2), 12-15.

Waikato Tainui. (2015). Ko Te Mana Maatauranga Education Plan 2015-2020. Auckland: Waikato-Tainui.

Waretini-Karena, R. (2019). The Putaketanga Model: An Indigenous Model That Examines Contributing Factors to Maori Deficit Statistics. In S. Hameed, S. El-Kafafi, & R. Waretini-Karena, Handbook of Research on Indigenous Knowledge and Bi-Culturalism in a Global Context. New Zealand: IGI Global.








 









1

image3.tiff
TE ARA 0 TAWIIAKI

BE THE MAuuREWA WAV |

WHAAHIU TIIIAIM IHIIEHGIIKH WMKIIA
HAUORK





image1.tiff
whinau
Hapu
Iwi

e W

na Maxibe Hemi




image2.tiff




