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(values) and B (beliefs) that were instilled within the participants during their 

upbringing transitioned to their interactions with the exhibitions of the cultural 

heritage sites because it displayed the longevity and lasting effects of beliefs and 

morals. All participants noted the strength, resilience, and importance of 

community. Additionally, because they experienced limitations to Black history 

within their life, they all felt a sense of responsibility to share their museum 

experience with their students.  

RQ3: What do their narratives reveal about the role of race in their current 

museum experience? Findings revealed that Black educators�¶ race informed their 

interpretations of the museums.  

 

 All participants identified as being of Black heritage. Because of this 

shared race with the people featured in the narratives of the exhibit, they formed 

strong connections to the story. John took it further to imagine himself in the role 

of the key figures. Jane and Mary described a connection to the people pictured 

within the exhibits because of strong similarities to their own family members. 

They all understood the disparities and inequities facing the Black race in current 

society, so they perceived the accounts within this space as accepted truth. They 

all expressed a desire for this truth to be widely promoted beyond the walls of the 

cultural heritage sites. 
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Chapter 5 

Conclusion and Implications 

 This chapter will summarize the results of this qualitative, narrative inquiry 

study into Black educators’ experiences in Black museums. It is important to 

study Black educators because they are powerful conduits of the African 

American story.  

Purpose and Overarching Questions 

The purpose of this research was to capture the museum experience of 

Black educators as they explored exhibitions in cultural heritage institutions that 

focus on documenting topics of the long arc of the Civil Rights Movement. The 

justification for this mode of research was to determine if Black museums were 

achieving their documented goals of fostering pride, creating empathy, forming 

connections, providing comfort, offering enlightenment, and instilling strength 

(Brooms, 2011; Fleming; 2018; Hayward and Larouche, 2018; Ruffins, 2018; 

Shahmohammadi, 2015). Since the early beginnings of these institutions, African 

American professionals in the museum field have expressed their desire for 

museums to offer a transformative experience. Yet, there has been a dearth of 

research that focuses on how Black visitors of these Black cultural heritage sites 
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and institutions were experiencing these spaces. Additionally, the subsequent 

effects after visitor’s exploration throughout these sites were not fully explored or  

addressed. Specifically, the acquisition of the Black experience within these sites 

will provide insight into the behaviors of the visitors, their internal interpretations, 

and the outcomes of these visits. 

The unit of description for this study was Black K-12 South Carolina 

educators because these Black educators have long held a large responsibility 

that went beyond their primary job duties and extended into their responsibilities 

to their community and society. Explicitly, many Black educators have found they 

are the gateway of access to this body of knowledge. Because of their 

connections to the African American story, many Black educators feel an 

obligation to promote the distribution of this narrative to their students, 

colleagues, and their respective school districts. These connections to the story 

lead to a deeper tie in which Black educators are often driven by purpose and 

they are intentional as they teach (Dillard, 2000). 

 Thus, the overarching question for this study was:  

How are visitors of African ancestry in the educational field experiencing 

artifacts at cultural heritage institutions that document the long arc of the Civil 

Rights Movement? I sought to understand the experiences of K-12 Black 

educators in cultural heritage institutions. Overall, I found that X factors informed 

their museum experience: explicitly identify. For example, the Black educators 

described the physical traits of the buildings and the various exhibits. Jane 

expressed that when visiting sites in Black museums, she often felt the exhibits 
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all share and face similar struggles as members of the Black community, their 

goal is to continue the work that these individuals began.  

Implications of Findings 

These findings offer significant insight for professionals and leaders in the 

LIS, education, and museum fields. Historically, there has been limited data on 

the museum experience of Black visitors in Black museums. This information gap 

prevented professionals in the field from being able to achieve their goals of 

instilling pride and fostering identity when sharing these stories. Although they 

often wanted to offer identity and pride, there were cases of visitors leaving with 

feelings of displeasure and anger (Burns, 2013). While this study did reveal 

feelings of dissatisfaction and anger, it was due to the visitors feeling they were 

previously denied this information. Therefore, professionals in the field should 

consider options to expand their exhibits beyond the physical location of the 

museum to widen their audience and reach. This could be achieved through 

traveling exhibits, pop-up exhibits, attendance at community events, guest 

lectures, and other similar activities.  

 All participants felt tremendous gratitude for the brave work of the heroes 

of the Civil Rights Movement. While in the museum space and upon exiting, they 

connected the work of the movement with their own desire to work for their 

school, community, and race. They all expressed an increased desire to serve as 

changemakers who will fight against oppressive racial policies and regulations. 

The implications of sharing these stories to positively impact society could lead to 

rebuttal from politicians, lawmakers, and leaders of the current South Carolina 
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society that are against social justice efforts. All participants expressed that many 

of the policies emerging in their current school districts deny full access and 

quality education to their students. They noticed the disparities were higher 

amongst the predominantly Black schools. Therefore, as more visitors 

experience these sites and gain awareness of these narratives, this 

enlightenment will increase the possibilities of individuals to foster change. Upon 

exiting the sites, these cultural heritage institutions could offer information of 

other organizations with shared goals and direction to additional resources to 

their visitors to further inform their experiences. Additionally, they could offer 

options for the visitors to support the work of the museum, whether it be in the 

form of donations or sharing information about these sites on their social media 

platforms. Further, forming collaborations such as programming, events, and 

sharing social media posts with other cultural heritage sites that have shared 

goals could ensure that the narratives will reach wider audiences. Finally,the 

findings of this study could also inform future policies implemented by 

lawmakers. These policies could affect the teaching practices and strategies of 

K-12 educators. It could also lead to curriculum changes.  

Limitations of this Research 

 This study has potential limitations. Additional data collection methods 

could have been utilized to increase awareness of the lived experiences of the 

participants. The research implemented field texts from observations and 

interviews. However, some narrative inquiry researchers have also used interim 

research texts in which the researcher and the participants write narrative 
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accounts of the experience (Clandinin, 2016). These shared interim research 

texts allow the researcher to delve deeper and discover multiple meanings of 

experience. Other data collection methods that could have further revealed the 

participants’ experiences include journals and audio recordings while viewing the 

exhibitions.  

 An additional limitation of this research is my limited access to the data. 

Since I am not a K-12 educator, it proved difficult to gain access to members of 

the field. While access to participants was provided through the help of University 

of South Carolina faculty, I still remained an outsider without many shared 

connections with the K-12 educators, which may account for the low response 

rate when seeking for participants for this research.  

 In addition, the data was collected during a time that was not convenient 

for K-12 educators because it was conducted during August 2022, which was the 

first week of school.  

Recommendations for Future Research 

 The data captured from this study illuminated and cultivated a desire to 

expand this study. First, this study could be magnified by going beyond the 

cultural heritage sites of museums. Cultural heritage sites and institutions 

encompass diverse institutions to include libraries, archives, government 

agencies, and parks (Carr, 1990; 2000; Stauffer, 2021). Hence, repeating this 

methodology in a different environment and to a different group of professionals 

will help to ensure these institutions into the effectiveness of their services to a 

larger audience.  
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 Next, this study was performed in South Carolina, USA which is in the 

southeast region of the country and provided insight into Black educators visiting 

South Carolina’s cultural heritage institutions and sites. Exploring other states 

and other countries will offer new knowledge on the behaviors and actions of 

visitors of the organizations in other regions. It could also offer a comparison of 

these organizations to form parallels of visitor behavior and note differences 

amongst their experiences. This expansion will allow for leaders of these different 

organizations to offer a unique and tailored experience to the visitors of their 

region.  

 Additionally, it is recommended that the sample size of this study be 

increased to a larger number of participants. The sample size of narrative inquiry 

is intentionally small since this methodology of capturing life stories requires 

extensive data analysis and interpretation (Kim, 2016). However, capturing 

additional participants’ experiences will offer increased insight as we explore 

themes across the participants and triangulation of the data. That will lead to 

increased validity and a deeper understanding of the research inquiries.  

 Another recommendation is to capture diverse units of description. The 

unit of description for this study was Black educators. The research could be 

expanded to capture the visitor experiences of other BIPOC educators, members 

of the LGBTQIA+ community, children, clergy, legislators, school board 

members, and more. Each community has unique goals and aspirations; 

therefore, determining if the cultural heritage sites are meeting the needs of a 
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variety of visitors will further inform professionals on the effectiveness of their 

exhibitions.  

 The final recommendation is to offer a unit of analysis beyond Values 

Coding. Values coding is effective in qualitative studies that seek to delve into the 

cultural values and beliefs of participants. Saldaña (2016) stated that values 

coding is appropriate for capturing interpersonal and intrapersonal participant 

experiences. Other coding methods could be utilized in future studies include 

emotion coding and narrative coding. 
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Appendix A. 

Glossary of Terms and Definitions 
 

Experience  

Experience occurs when an encounter with an event or action forms meaning. 
However, it is a complex term that can encompass a multiplicity of meanings. 
Narrative inquiry builds on Dewey's writings of experience. Dewey (1938) stated 
that experience is not limited to what is happening internally within an individual 
to inform their attitudes, desires, or purposes; instead, a genuine experience is 
active and transforms in some form to the conditions in which the experiences 
have occurred. With consideration of Dewey's criteria of experience—interaction 
and experiential continuum—as the basis, the narrative inquiry approach frames 
experience within the social, cultural, and institutional narratives within which an 
individual's experiences are formed, articulated, and portrayed (Clandinin and 
Rosiek, 2007). Thus, experiences are formed from internal and external 
influences. 
 
African Diaspora 
The African Diaspora concept began in the 19th century with the acclaimed 
Liberian educator, Dr. Edward W. Blyden in which he delivered an address in 
1880 in America and made comparison of the dispersion of Africans to that of 
Jews (Ranger, 1968). The term is believed to have originated at the international 
conference on African history which was held in 1965 at the University of Dar es 
Salaam (Ranger, 1968; Harris, 1982). The term describes the mass migration of 
people from African throughout the world. Specifically, the African Diaspora 
encompasses the five significant movements: (1) the great shift that began 
100,000 years ago within and outside of African, (2) the 3000 B.C.E. movement 
of the Bantu-speaking people from modern-day Nigeria and Cameroon to other 
parts of African and the Indian Ocean (3) the fifth century B.C.E. movement of 
traders, merchants, slaves, and soldiers to parts of Europe, the Middle East, and 
Asia (4) the 15th century Atlantic trade of Africans to European societies and the 
Americas and (5) the movement from the 19th century to the present with people 
of African descent resettling in various communities (Palmer, 2018). 
 
African Americans 
Of the five significant movements of Africans in history, those who belong to the 
fourth and fifth stream in the African Diaspora typically make up the African 
American population (Palmer, 2018). The term African American has a relatively 
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young life, and it is still evolving. In the 1980s, as the term African American 
began to be used by scholars, the Reverend Jesse Jackson worked to adopt the 
word as the widely accepted description for Blacks in America (Wilkerson, 1989). 
This initiative led to the adoption of the term in schools, Census, and 
publications.  
 
 
Cultural Heritage Institutions and Sites 
Carr (1990, 2000) stated one of the early definitions of cultural heritage 
institutions in which he described these locations as various organizations that 
are rooted in the idea that culture requires a place that voices hopes and 
aspirations. These places can encompass art galleries, national and local 
ministries, government agencies, landscapes, zoos, parks, archives, libraries, 
and museums (Carr, 1990; Carr, 2000; Stauffer, 2021).Cultural institutions 
convey the voices of cultures and places that are available to learners with a 
primary goal to serve society and the public through its acquisition, conservation, 
and presentation of objects to inform, educate, and entertain the visitors through 
the material evidence of people and their environment (Carr, 2000; 
Szczepanowska, 2013).
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Appendix B. 

Interview Protocol 
 

Interview identification code: _______________________________ 

Interviewer: _____________________________________________ 

Location: ________________________________________________ 

  ________________________________________________ 

Date: ____________ Length: _____________ 

Age: _____________ Race: _______________ 

Educational Level: _________________________________________ 

 

Explanation to participants: 

The purpose of this research is to capture your lived experience and museum 

experience as you explored topics within the space of African American museums. The 

goal of this research is to inform professionals in the field of Library and Information 

Science and the Museum Field about the interpretations of Blacks in Black-centered 

museums.  

Sample of Interview Questions: 

1 What is the ethnic or cultural background of your parents? 
 

2 What family or cultural celebrations, traditions, or rituals were important in your 
life? 
 

3 What is your earliest memory of visiting a museum? 
 

4 Can you describe your experience as you explored the exhibit at the 
museum(s)? 
 

5 Did you capture any photographs within the site? Why? 
 

6 Did you see yourself within the narratives shared in the exhibit? If so, how? 
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7 How can you explain your feelings, motivations, reactions, etc. as you 
experienced the museum environment? 
 

8 Can you recall your initial reaction when entering the space? 
 

9 Can you recall your post reaction when exiting the space? 
 

10 Do you recall what was happening during this photograph? What were you 
feeling? 
 

11 How would you describe your experience as an African American educator in 
society? 
 

 
Table B.1: Sample of Interview Questions 
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Appendix C. 

 
 
Figure C.1: Example One from Dedoose Software 
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Figure C.2: Example Two from Dedoose Software 
 
 

 
 
Figure C.3: Example Three from Dedoose Software
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Appendix D. 

Photographs of Black Educators in Museums Documenting Topics of 
the Long Arc of Civil Rights Movement 
 

                                                                      
 
Figure D1: Entering the Woodrow Wilson House   Figure D.2: Inside the 

Modjeska Simkins House 
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Figure D.3: Viewing documentary in the Woodrow Wilson House 
 
 

 
 
Figure D.4: Inside the Modjeska Simkins House 



136 

 
 
Figure D.5: Outside the Modjeska Simkins House  
 
 

                        
  
Figue D.6: Inside the Cecil Williams Museum     Figure D.7: Cecil Williams 
providing tour 
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Figure D.8: Group of Black Educators at Cecil Williams Museum 


