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For the remainder of the 2018 – 2019 school year and to address the other social 

studies units before students take the standardized test (SC PASS) in May 2019, the 

researcher will meet with the regular social studies teacher to create and implement 

another thematic unit on one of the remaining units that students need to take, to continue 

exposing students to the strategy of thematic teaching. Even though the thematic unit 

used in the study did not produce significant findings over traditional approaches, there 

was enough evidence from students’ reaction (from the lesson activities and semi-

structured interviews) as well as in the literature to suggest that it can still be an effective 

method of instruction. An integrated curriculum provides a holistic approach to learning, 

rather than an unconnected and fragmented set of lessons, leading to cognitive gains 

(Mansilla, 2005; Metro, 2017; Loughran, 2005; Yorks & Follo, 1993). Cognitive brain 

research also supports the theory behind integrated instruction (Caine & Caine, 1994; 

Moyer, 2016).  

Thematic teaching helps students stay focused and excited about what they are 

learning and can also play a key role in boosting student motivation and improving 

academic achievement (Davies & Shankar-Brown, 2011). Consequently, for the 2019 – 

2020 school year, as part of an action plan there will be an alternating of thematic units 

and traditional approaches in teaching social studies standards. This will help to create a 

richer instructional environment and greater differentiation of activities. According to 

Anderson and Cook (2014) thematic units are well compatible with differentiated 

instruction and students are appropriately challenged, resulting in less boredom or 

feelings of overwhelming difficulty.  
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Another aspect of the action plan will include combining thematic teaching with 

the traditional methods. In so doing, some aspects of a given topic will be presented using 

the thematic approach while other aspects of the same topic will be taught with traditional 

strategies. In this way, the essential knowledge as laid out in the state standards and 

support document can be addressed through note-taking, textbook, and worksheets, while 

relieving the feeling of monotony and boredom with enrichment provided by expanding 

on the information through integration with other subject areas, and simultaneously 

allowing for students’ reaction to the content using real-world scenarios. The 

combination will provide multiple exposure to the content while at the same time 

presenting it in interesting student-centered ways. This may seem repetitive but according 

to Panitz (1999) repetition and memory work serve as a foundation for helping students 

to develop critical thinking and when students work together the learning becomes 

interesting and fun despite the seemingly repetitive nature of the learning process. 

 The NCSS (2018) states that students will “quickly become disengaged when 

instruction is limited to reading textbooks to answer end-of-chapter questions and taking 

multiple-choice tests that may measure content knowledge but do little to measure how 

knowledge is meaningful and applicable in the real world” (p. 2). According to Taylor 

and Wood (2005) middle school students face complex and diverse content from math, 

science, language arts, social studies, foreign language, technology, and other coursework 

without the tools to sort through that material to discern that which is most valuable to 

them in test taking. Combining thematic teaching with the traditional approaches may 

help more students to separate the essential knowledge for test-taking from the 

enrichment activities, while benefiting from both.  
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The action plan will also see modification to the thematic approach by including 

or excluding some of the content areas. Changes will include sometimes giving students a 

choice of activities and subjects that they want to integrate with. Another modification 

will be to assign different portion of the thematic unit as mini-projects for students to 

complete in groups and other portions as individual work. At the time the thematic unit 

was taught, students did not have their MacBooks to complete some of the activities with 

the use of a technology component. Since then students have been issued their devices 

and these will make it easier for them to access information on their own. The 

modifications, blending, and incorporating of technology into the thematic approach will 

hopefully generate additional questions that may lead to further research into the 

effectiveness of the strategy of thematic integration.  

The plan will include units with more virtual activities to meet the needs of the 

21st century learner that our students are. According to Gallardo-Virgen and DeVillar, 

(2011) states that: 

The use of information and communication technologies can complement 

students’ traditional learning through text and spoken language by integrating 

diverse tools that enhance communication and that include graphical images, 

animation, audio, video, simulations, as well as three-dimensional models, and 

virtual worlds. (pp. 2-3)  

Units that are developed will also ensure that social justice components receive 

greater attention with more culturally responsive activities. According to Gay (2013) 

“Since culture and difference are essential to humanity, they should play a central role in 

teaching and learning” (p. 1). Gay (2013) adds “To ignore them is to assure that the 
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human dignity and learning potential of ethnically, culturally, and racially diverse 

students are constrained or minimized” (p.1). Culturally relevant activities draw on the 

students’ lived experiences, their cultural and practices and incorporate these in lessons. 

Traditionally, textbooks and teaching have focused mainly on the experiences of whites 

and Judeo-Christian experiences to the exclusion of other ethnic groups. Culturally 

relevant pedagogy ensures that the diversity within a classroom is celebrated and each 

student feels that his or her lived experiences do matter. Culturally relevant teaching is 

rooted in teachers respecting students’ day-to-day cultural experiences and building 

trusting, welcoming, and caring relationships with them (Ramirez & Jaffee, 2016). 

Lipson, Valencia, Wixson, and Peters (1993) state that: 

Units are opportunities to address citizenship goals — the knowledge, skills, 

attitudes and values that we as teachers, parents, schools, communities and 

provincial and national leaders believe are important for children to learn to be 

“educated” citizens as well as contributing members of society. As such, we must 

develop thoughtful units that are coherent and focused as well as meaningful to 

students. (pp. 2-3) 

Social justice issues and equity are becoming a substantial part of everyday 

educational discussion. The goal of social justice education is “to eliminate educational 

inequalities among poor, middle, and wealthy economic classes; majority and minority 

ethnic groups; and the privileged and powerless, as well as to eradicate punitive forms of 

school accountability” (Cho, 2107, p. 2) 

To combat the tendency of students at the middle school level to be reserved in 

their formal responses to data collection instruments, the action plan will explore 
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alternative data collection instruments that will allow for more extended responses. These 

instruments will include but not limited to, peer interviews, focus groups involving 

friends, having significant others (people they are comfortable talking to) administering 

the instrument, and incorporating technology (cell phones and social media) in the data 

collection. 

Implications for Practice 

While there was no statistically significant difference between the post-test means 

when students were taught using the traditional methods versus the thematic approach, 

thematic teaching is still a viable teaching strategy that students can benefit from. 

Thematic units increase focus, improves students’ interest and engagement, and can lead 

to more meaningful learning experiences (Horton & Barnett, 2008). Lipson, Valencia, 

Wixson, and Peters (1993) posit that thematic units provide valuable focus, help students 

understand why they are doing what they are doing, demonstrate coherent connections 

among disciplines that allow a transfer of learning from one context to another, help 

students to grasp the relation of content to process, and facilitate the acquisition of an 

integrated knowledge base.  

While the difference in post-test means between the control and treatment groups 

was small (1.03), students’ response on the semi-structured interviews, the researcher’s 

observations of students, as well as the wealth of information presented in the literature 

review all point to the conclusion that thematic unit is an effective instructional strategy. 

The implications are that this method of instruction will be encouraged as a complement 

to other strategies for teaching social studies. There may be modifications in the way 

units are structured and taught as well. These modifications may be, for example, 
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excluding some content areas in the thematic unit while including others. This will 

depend on the nature of the unit, the topic being presented, and the depth of coverage that 

is required. Adding or excluding different content areas will save time while also 

providing the differentiation and essential knowledge that students need. The practice 

will also reduce predictability of the lesson thus reducing monotony that may develop 

over time.  

Another modification will include incorporating more collaborative activities for 

students. Strategies such as Think-Pair-Share, literature circles, and jigsaw groupings are 

collaborative strategies that help students to maximize their learning through interaction 

with each other.  Cooperative learning focuses on the interaction and cooperation among 

students to achieve mutual goals (Zhang, Meng, de Pablos, & Sun, 2017), nurtures 

positive interdependence, interpersonal skills, and individual and group responsibility. 

Herpratiwi, Darsono, Sasmiati, and Pujiyatli (2018) posit that collaborative learning can 

“improve students’ achievements, knowledge and skills, learning motivation, and self-

esteem. Further, it can reduce anxiety and create a harmonious environment. In 

cooperative learning, knowledge is built through social interaction” (p. 82).  

Implications for Further Research  

The scope of the present study was by no means exhaustive. The present DiP was 

focused primarily on the impact that a thematic unit on World War One would have on 

students’ perception of, motivation to learn, and academic performance in a seventh-

grade social studies class at GBMS, a low-income school in rural South Carolina. Further 

research is needed to examine the impact that such a unit would have on seventh-grade 

students in schools with similar demographics as GBMS. Silvernail, Sloan, Paul, 
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Johnson, and Stump (2014) suggest while the level of poverty in a school is the single 

best predictor of student performance, other factors also play a role in influencing student 

achievement. Some of these factors include the type of school students are enrolled in, 

years of teaching experience, and the education levels of teachers.  With the preceding 

factors in mind the use of thematic teaching may have a totally different outcome on 

students in other schools with predominantly Africa-American students from low 

socioeconomic backgrounds. These other schools may or may not have other support 

services (Response to Intervention (RTI), Positive Behavior Intervention Services 

(PBIS), tutoring, and afterschool programs) that may provide a head start for their 

students, thus ensuring academic success in other areas. Additional research may provide 

good insight into this.  

The impact of a thematic unit approach on other grade levels at GBMS is also 

cause for further research. While the description provided in the problem of practice and 

the research setting for this DiP can be applied school wide at GBMS, it may not be safe 

to assume that the results are transferable. Dana and Yendol-Hoppey (2014) state that 

“teacher-researchers need to understand the quality of the study in order to determine for 

themselves whether the knowledge shared with them in the form of findings would be 

potentially useful to them in their own classrooms” (p. 217).  Mertler (2017) states that 

“in action research – the goal is not to generalize findings to other settings but instead to 

have a clear and in-depth understanding of this particular setting” (p. 141). Similar 

reasoning can be applied for the need for further research on the impact of the thematic 

approach on students of more affluent backgrounds in other parts of the state. In addition, 

the study was conducted with students who were low achievers in social studies. The 
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impact of thematic teaching may prove different for students who are already self-

motivated and are performing at high levels.  

Further research is also needed to determine the impact that the thematic unit 

would have on different gender groupings. Additional studies may reveal whether boys 

benefit more than girls or vice versa. Additional research may also provide insight into 

whether each gender group would prefer different activities more than others in a 

thematic unit. James (2007) claims that the biological differences between boys and girls 

are responsible for the cognitive differences and the need for males and females to be 

taught differently. Schramm-Pate (2015) on the other hand, ponders whether male and 

female children are born with different personalities, interests, and learning styles, or if 

these are constructed by society based on emphasized norms and values. According to 

Bonomo (2010) the differences between males and females can be categorized as brain-

based, sensory-perception, physical, and biological. Accordingly, she suggests strategies 

for teaching boys as: Be brief and involve them actively in the lesson; encourage them 

with quick praise, cut down on written tasks, and use models and rubrics they can follow; 

lessons should be kinesthetic and experiential; challenge them—boys thrive on 

competition; keep a close eye on boys but give them large spaces to play; without a 

physical outlet, their aggressiveness will show up elsewhere inappropriately; use a variety 

of manipulatives; try to keep the boys from warmer areas in the classroom, they will shut 

down; males do not hear as well as girls, so move them closer to the instruction. Bonomo 

(2010) offers the following tips for teaching girls: Girls work well in groups when they 

are facing one another or the teacher; find activities that allow them to help the teacher; 

don’t protect girls from activities that may cause them to get dirty or skin their knees a 
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bit, which could promote “learned helplessness”; safe-risk activities provide opportunities 

for girls to take calculated risks; girls prefer softer voices and enjoy tying lessons into 

emotions and respond to descriptive phrases; loud, repetitive noise can be distracting and 

disturbing to girls; girls prefer a lot of colors; use puzzles to promote perceptual and 

symbolic learning. Since thematic units incorporates the ideas postulated by Bonomo 

(2010) to varying degrees, further research that include these ideas may yield different 

results about the impact of the thematic approach.  

Finally, the limitations of time of day that thematic units are administered could 

be insightful as well. In the present study the data was collected immediately after lunch 

and recess, a time when students were hyped from playing and took a longer than 

expected time to settle down. It was also evident that following their period of 

hyperactivity students were then apt to fall asleep. Administering the thematic unit earlier 

in the day may provide a different outcome.  

Summary  

Social studies is by nature an integrative subject. It draws from multiple 

disciplines to create a wholistic view of the human experience. This multi-disciplinary, 

wholistic approach is often a double-edged sword as the social studies teacher is required 

to teach a wide range of topics covering many different aspects of human existence 

sometimes over many centuries. Although ongoing changes in curriculum design, 

teaching methodology, and administrative practices may have helped to improve students' 

perception of social studies over the years, an attitude still persists among many students 

that social studies classes are dull, boring, and irrelevant to their lives (Byford & Chiodo, 

2004). Yet it is desirable to have positive student attitudes towards the subject if students 
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are to do well and fulfill their roles as productive and informed citizens of a democratic 

society.   

The study conducted in this DiP was an attempt to gauge the perception that 

students in a middle school seventh-grade social studies class have towards social studies 

that could serve as a possible reason for their lack of motivation to do the subject. Their 

low academic achievement in social studies was a serious cause for concern. The 

researcher therefore designed a thematic unit of study as an alternative strategy to the 

traditional ways of teaching the subject. The unit was effective as it relates to the pre-and 

post-test results of the both control and treatment groups but showed no statically 

significant difference when compared to students who were taught using the traditional 

methods. There is however, a need for further research into the effectiveness of a 

thematic unit across different grade levels and with students from different backgrounds 

and gender. The research nevertheless gave valuable insights into the students’ perception 

of social studies and shows that social studies educators have much to do to build 

students interest in the subject.  
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APPENDIX A 

SURVEY OF STUDENTS’ SUBJECT PREFERENCE 

Please answer the questions below by checking the one(s) that apply.  

1. What is your favorite subject in school?    

     ____ social studies   ____math _____science _____Ela _____other  

2.  Which subject do you like the least?  

      ____social studies     ____math ____science  _____Ela ____other 

3. Why did you choose _______ as your favorite subject?  

____It aligns with my career choice. 

____ I find it interesting. 

____My teacher makes it fun to learn. 

____Other  

4. Why did you choose ________ as your least favorite subject?  

____It does not align with my career choice. 

____The lessons are boring. 

____I cannot relate to this subject. 

____Too many tests and quizzes. 

____I am not given multiple opportunities to express my learning. 

____Other  

5. What advice would you give to the teacher of your least favorite subject? 

____Ask me what I want to learn. 

____Vary the teaching strategies. 

____Use more technology in teaching the lesson. 

____Make the lesson more relatable to my daily life.           ____No advice. 
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APPENDIX B 

LIKERT SCALE SURVEY OF STUDENTS’ ATTITUDE TOWARDS 
SOCIAL STUDIES 

Check the box that best describe the way you feel about the statement. 

 Strongly 
Agree 

Agree Neutral Disagree Strongly 
Disagree 

1.I like social studies.      

2. Social studies is fun to learn.      

3. I like learning about things that 
happened in the past. 
 

     

4. I like the way my teacher 
teaches social studies. 
 

     

5. I do well on social studies 
quizzes and tests. 
 

     

6. I always do my social studies 
homework. 
 

     

7. I would rather not take social 
studies class. 
 

     

8. I don’t like to do social studies 
homework. 
 

     

9. I don’t like my social studies 
teacher 
 

     

10.Social studies will not help me 
in the future 
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APPENDIX C 

PRETEST/POSTEST 

World War I Test 

(Indicator 7-4.1 Questions 1 – 20, Indicator 7-4.2 Questions 21 - 33) 

Directions: Underline the correct response to each question. 

1. As empires grew, European nations increased their ability to protect land 

possessions and their citizens through a buildup of arms. This buildup of arms is 

referred to as: 

a. Militarism 

b. Alliances 

c. Imperialism 

d. Nationalism 

2. The competition to set up colonies in Africa, Asia and other parts of the world, 

also known as _____________________, lead to tensions in Europe and 

ultimately WWI.  

a. Militarism 

b.   Alliances 

c.   Imperialism 

d.   National
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3. All throughout Europe, a strong feeling of _________________________, 

developed as countries united and loyalty to one’s homeland and culture became 

increasing important to people.  

a. Militarism 

b. Alliances 

c. Imperialism 

d. Nationalism 

4. In order to keep a balance of power, and keep the peace among nations, European 

nations formed ____________________________________, with a pledge to 

send support if needed in times of trouble or war. 

a. Militarism 

b. Alliances 

c. Imperialism 

d. Nationalism

5. This tragic event caused by Gavrillo Princip and the Black Hand ignited the 

powder keg that lead to the Great War 

a. The sinking of the Lusitania 

b. The explosion of the USS Maine 

c. The assassination of Vladimir Lenin 

d. The assassination of Franz Ferdinand

6. WWI was fought between which two alliances? 

a. Axis Powers and Allied Powers 

b. Redcoats and Bluecoats 
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c. Reds and Whites 

d. Central Powers and Allied Powers 

7. Where did the fighting on the Western front take place? 

a. Austria-Hungry and France 

b. Belgium and Bosnia 

c. France and Germany 

d. The Ottoman Empire and Bulgaria 

8. Which of the following was not part of the Triple Entente or later the Allied 

Powers? 

a. Great Britain 

b. Russia 

c. France 

d. German Empire 

9. Which of the following was not part of the Triple Alliance or later the Central 

Powers? 

a. German Empire 

b. Austria-Hungary 

c. The United States 

d. The Ottoman Empire 

10. Which of the following weapons, along with trench foot and diseases, increased 

the number of casualties during World War I? 

a. Atomic Bomb, Flamethrower and Poison Gas 

b. Long Range Artillery, machine guns, and Flamethrower 
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c. Atomic Bomb, Horses, and Zeppelin 

d. Hydrogen bomb, Swords and Horses 

11. World War I left millions dead, and even millions more wounded. Which of the 

following best describes the reason for so many casualties never seen in prior 

wars? 

a. Better military leaders served in World War I 

b. It was the first war to feature gunpowder 

c. It was the first war to feature modern weaponry 

d. Less sanitary conditions existed for the troops 

 

12. With modern weapons increasing casualties to number never previously seen 

before in warfare this new battlefield warfare saw soldiers dug into fortified mud 

and dirt bunkers to avoid artillery and machine gun across from their enemies 

often charging into an empty or destroyed landscape known a No Man’s land to 

often disaster filled results even in victory 

a. Blood and Iron 

b. Guerrilla warfare 

c. Submarine warfare 

d. Trench warfare 
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13. Which of the following effects of World War I helped contribute to the Russian 

Revolution?  

a. Russia wanted to join the Central Powers 

b. Germany surrendered to Russia 

c. Russia suffered heavy casualties during World War I 

d. Russia was left out of the Big Four at the Treaty of Versailles 

14. In 1917, Russia pulled out of World War I. What event(s) caused Russia to take 

this action? 

a. Heavy defeats by the Allies 

b. A civil war within Russia 

c. Defeat of Russia by the Germans 

d. A declaration of peace by Czar Nicholas II 

15. Which statement best describes the relationship between World War I and the 

Russian Revolution? 

a. World War I gave Vladimir Lenin and the Bolsheviks the opportunity to 

seize power in Russia 

b. World War I postponed the Russian Revolution by restoring confidence in 

the Czar 

c. The Russian Revolution inspired the Russian people to win World War I 

d. World War I gave the Czar’s army the needed experience to suppress the 

Russian Revolution 
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16. In 1918 Russia pulled out of WWI ceded territory to the Central Powers by 

signing this treaty? 

a. Treaty of Ottoman-Lenin 

b. Treaty of Detente 

c. Treaty of Breste-Litovsk 

d. Zimmerman Treaty 

17. Why did President Woodrow Wilson and the United States enter into the war 

late? 

a. It had many disagreements with all countries involved. 

b. It traded with all the countries involved. 

c. It was maintaining a policy of isolationism. 

d. It did not have the military strength at the beginning 

18. Congress voted to declare war on Germany for several reasons. Which of these 

contributed to Congress’s decision to declare war on Germany? 

a. The Zimmerman Telegram 

b. The sinking of the Lusitania 

c. Germany’s submarine warfare 

d. All of the above 

19. What was the impact of the entry of the United States into WWI? 

a. The war ended as a draw. 

b. The Allies defeated the Central Powers. 

c. The Central Powers defeated the Allies. 
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d. The US negotiated a peace treaty that ended the war without further 

fighting 

 

20. This mostly African American group of US soldiers fought in WWI earned this 

nickname from their German opponents as a sign of respect for their bravery and 

fierce fighting in battle.  

a. Brooklyn Bombers 

b. Jersey Redcoats 

c. Harlem Hellfighters 

d. Dover Demon Dogs  

21. One goal for a lasting peace that President Woodrow Wilson included in his 

Fourteen Points was 

a. establishing a League of Nations 

b. maintaining a permanent military force in Europe 

c. returning the United States to a policy of isolationism 

d. blaming Germany for causing World War I 

22. President Woodrow Wilson’s Fourteen Points were based on the belief that 

a. military strength is a nation’s best path to world peace 
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b. isolationism should guide international relations 

c. the principle of self-determination should be applied to people of all 

nations 

d. industrial nations should have equal access to colonial possessions 

?????? 

Take the blame for the war 

Pay reparations to the Allies for 
damages 
Restrictions on the size of the army 
and navy 
Give up Alsace-Lorraine and all 
overseas territories 

 

23. What political document placed these restrictions on Germany after WWI? 

a. The Treaty of Paris 

b. The Treaty of Versailles 

c. The United States Constitution 

d. The Declaration of the Rights of Man 

24. How was the Treaty of Versailles affected by the Fourteen Points? 

a. It was mostly based on the 14 Points 

b. They had nothing to do with each other 

c. It went easier on Germany than the 14 Points 

d. The Treaty was much harsher than the 14 Points was, leading to 

resentment. 
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25. What was the war guilt clause? 

a. The United States paid citizens of Europe, as a result of their guilt for 

destroying their homes 

b. Germans were forced to accept guilt for World War I, and pay reparations 

c. Gavrilo Princip, guilty of starting World War I was put to death 

d. Britain was forced to accept guilt for World War I, and pay reparations 

26. Why did United States Senators vote against the United States joining the League 

of Nations? 

a. They wanted to avoid future European wars. 

b. They did not think the US could afford to maintain an army. 

c. They did not believe the US army was capable of fighting again. 

d. They believed the US had fought on the wrong side during the war. 

 

27. What is the best interpretation of this political cartoon? 

a. The US joined the League of Nations. 

b. The US was the weakest member of the League of Nations. 

c. The League of Nations was weak because the US did not join. 

d. The League of Nations was strong even though the US did not join. 
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28. What was one of the terms imposed on Germany by the Treaty of Versailles? 

a. Germany refused to accept aid from other countries. 

b. Germany was ruled by a coalition of European nations. 

c. Germany was forced to make reparations to other European nations. 

d. The German military was increased. 

29. How did the Treaty of Versailles change political boundaries, or geographical 

boundaries, in Europe?  

a. France, Great Britain, and Italy suffered territorial losses. 

b. Austro-Hungarian Europe was rewarded with colonies in Africa, 

Australia, and India. 

c. The Austro-Hungarian Empire was dissolved, and Germany suffered 

significant territorial losses.                        

d. Germany, the Austro-Hungarian Empire, and the Ottoman Empire 

demanded to be a part of the League of Nations as an American ally 

30. This nearly eight-hundred-year-old empire and Central Powers members was 

dissolved and divided up onto several new Eastern European countries and 

allowed for the creation of the Middle East? 

a. Mongol Empire 

b. Ottoman Empire 

c. Turkish Empire 

d. Byzantine Empire 
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31. The new nation of Yugoslavia created after WWI included several nationalistic 

and ethnic groups including this group _____________________ which involved 

in the events that ignited the powder keg known as WWI. 

a. Albania 

b. Austria-Hungary 

c. Serbia 

d. Turkmenistan 

32. The newly created “mandate” countries created in the Middle East such as Iraq, 

Jordan, and Lebanon fell under the control of which European powers? 

a. France and Britain 

b. France and Germany 

c. Britain and Russia 

d. United States and France 

33. This British declaration promised the Jewish people a new nation of their own in 

Palestine.  

a. Burgess Declaration 

b. Collar Declaration 

c. Balfour Declaration 

d. Samuels Declaration 
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APPENDIX D 

SEMI-STRUCTURED INTERVIEW PROTOCOL 

1. How do you feel about the thematic unit that you have just completed? 
 

2. Did you learn better from this strategy than from other strategies that your teacher 
used previously? How? 

 
3. How did the thematic unit differ from the other strategies that have been used to 

teach social studies? 
 

4. Do you prefer to be taught using thematic units, or some other strategy? Explain. 
 

5. Does the use of a thematic unit change the way you feel about social studies? 
How? 
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APPENDIX E 

10 – POINT GRADING SCALE 
South Carolina Uniform Grading Scale Conversions 

Numerical 
Average 

 
Letter Grade College Prep 

Weighting 
Honors 

Weighting 
AP/IB/Dual Credit 

Weighting 
100 A 5.000 5.500 6.000 
99 A 4.900 5.400 5.900 
98 A 4.800 5.300 5.800 
97 A 4.700 5.200 5.700 
96 A 4.600 5.100 5.600 
95 A 4.500 5.000 5.500 
94 A 4.400 4.900 5.400 
93 A 4.300 4.800 5.300 
92 A 4.200 4.700 5.200 
91 A 4.100 4.600 5.100 
90 A 4.000 4.500 5.000 
89 B 3.900 4.400 4.900 
88 B 3.800 4.300 4.800 
87 B 3.700 4.200 4.700 
86 B 3.600 4.100 4.600 
85 B 3.500 4.000 4.500 
84 B 3.400 3.900 4.400 
83 B 3.300 3.800 4.300 
82 B 3.200 3.700 4.200 
81 B 3.100 3.600 4.100 
80 B 3.000 3.500 4.000 
79 C 2.900 3.400 3.900 
78 C 2.800 3.300 3.800 
77 C 2.700 3.200 3.700 
76 C 2.600 3.100 3.600 
75 C 2.500 3.000 3.500 
74 C 2.400 2.900 3.400 
73 C 2.300 2.800 3.300 
72 C 2.200 2.700 3.200 
71 C 2.100 2.600 3.100 
70 C 2.000 2.500 3.000 
69 D 1.900 2.400 2.900 
68 D 1.800 2.300 2.800 
67 D 1.700 2.200 2.700 
66 D 1.600 2.100 2.600 
65 D 1.500 2.000 2.500 
64 D 1.400 1.900 2.400 
63 D 1.300 1.800 2.300 
62 D 1.200 1.700 2.200 
61 D 1.100 1.600 2.100 
60 D 1.000 1.500 2.000 
59 F 0.900 1.400 1.900 
58 F 0.800 1.300 1.800 
57 F 0.700 1.200 1.700 
56 F 0.600 1.100 1.600 
55 F 0.500 1.000 1.500 
54 F 0.400 0.900 1.400 
53 F 0.300 0.800 1.300 
52 F 0.200 0.700 1.200 
51 F 0.100 0.600 1.100 
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APPENDIX F 

ASSENT FORM FOR PARTICIPATION IN THE STUDY 

UNIVERSITY OF SOUTH CAROLINA 

CONSENT TO BE A RESEARCH PARTICIPANT 

THE IMPACT OF A THEMATIC UNIT AND INTEGRATION ON STUDENTS’ 
ACHIEVEMENT IN SOCIAL STUDIES 

KEY INFORMATION ABOUT THIS RESEARCH STUDY: 

You are invited to volunteer for a research study conducted by Mr. Holness Samuels. I 

am a doctoral candidate in the Department of Education at the University of South 

Carolina. The purpose of this study is to investigate the impact that a thematic unit on 

World War One may have on students’ motivation, perception, and achievement in social 

studies. You are being asked to participate in this study because you are in the seventh-

grade. This study is being done at Green Branch Middle School and will involve 

approximately twenty-six volunteers.  

This form explains what you will be asked to do, if you decide to participate in this study. 

Please read it carefully and feel free to ask questions before you make a decision about 

participating. 

PROCEDURES:  

If you agree to participate in this study, you will do the following:  

1. Be assigned to a control group or treatment program by chance. You do not have a 

choice over which group you will be assigned. 
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2. Complete a subject preference survey, an attitude towards social studies survey, a pre-

test on World War One, a posttest on World War One, and maybe an interview about 

your views on the thematic unit on World War One. 

3. Have your discussion/interview recorded in writing to ensure the details that you 

provide are accurately captured.  

DURATION:  

Participation in the study involves ten lessons over a period of 10 school days. Each 

lesson will last 1 hour.

RISKS/DISCOMFORTS:  

There are no risks or discomfort to you outside of your regular classroom activities.  

BENEFITS:  

Taking part in this study may help to increase your motivation to do social studies and to 

assist you to perform better on social studies assessments.  

COSTS: There will be no costs to you for participating in this study.  

PAYMENT TO PARTICIPANTS: You will not be paid for participating in this study. 

CONFIDENTIALITY OF RECORDS:  

Information that is obtained in connection with this research study will remain 

confidential. Study information will be securely stored in locked files and on password-

protected computers. Results of this research study may be published or presented at 

seminars; however, the report(s) or presentation(s) will not include your name or other 

identifying information about you.  

VOLUNTARY PARTICIPATION:  

Participation in this research study is voluntary. You are free not to participate, or to stop 

participating at any time, for any reason without negative consequences.  In the event that 
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you do withdraw from this study, the information you have already provided will be kept 

in a confidential manner. If you wish to withdraw from the study, please call or email the 

principal investigator listed on this form. 

I have been given a chance to ask questions about this research study. These questions 

have been answered to my satisfaction. If I have any more questions about my 

participation in this study, I am to contact Mr. Holness Samuels at 803-574-2102 or email 

hsamuels@clar1.k12.sc.us.  

I agree to participate in this study. I have been given a copy of this form for my own 
records. 

If you wish to participate, you should sign below. 
 

      
Signature of Subject / Participant   Date 
 

Consent 

I have read this parental permission form and have been given the opportunity to 
ask questions. I give my permission for my child to participate in this study. 

Parent’s signature___________________________ Date: _________________ 

Child’s Name: _______________________________________ 

A copy of this parental permission form should be given to you. 

      
Signature of Qualified Person Obtaining Consent  Date 

 

 

 


